
TEACHING POR MASTERY - EDUCATION FOR MYSTERY 

E~uc~tion lacke the concept o~ teachins mastery. Today~ 

educational goal il to teach specific taots, concepts and proce­
dures. The rooua at the expe~ience i8 on acheivemeut . The phy­

sical, emotional and perceptual stresseD involve~ in t he ~rocesB 
at learnins are CODsider ed unimportant and inconsequential . In. 
similar ~ay, in our ,truggles t or success, ~e t lnd t o ignore qual­
ity at lite and o tten aacCiti ee our health in the pr ocesa, In mas­
tery t he process beconea as ill'lportant as t he Ichi eflQGDtl how,,,: es 

well as ~h.t one l earna. Learning like a ~aeter become. a vIsi­
ble goal. 

A ma.ter is one ~bo can accomplish hie/her purpoee with op­
timal expenditure at energy: not too much, not too little. Be/she 

performs with confidence ~d clearness ot mind. Be/ahe a cts with 

rhythm, ease, f low, awareness, cont~ol, organization. spontaneity, 
i~tiDet, anergy and b r eath . A master is always roady tor the un­

expected. If our teaching methods do Dot inc lude the development 

at mastery at the earliest stagea , when wil l it be learnedf It 
our schools don 't teacb it, where i s it to be learned! 

Kas t ery s hould b ecome the b~.ic goal o t early learning axper­
iences . Ir 8~118 and information are taught in a bapbazard way, 
without peyi~ attent10n to tbe ps ycbologic-a! IlDd . perceptual as­

pec ta or a cbild, the creation at l earniDg bl~ck8 i. likelT_ We 
learn in the way tha t aee~. the mos t appropriate at tb. ti~e , When 
stressed ~itb condi tions or sensory overload. we develop habits ot 
paying attention ~bicb Ray be counterproductive to b ealth. aalr-

. ' 
conridence, an~ further l earning . One common e~arnple of a nega~ive 

habit at attention 1s tbat .we constrict our movement and our breath­
ing in order to concentrate better. Were you breathing as you r ead 

this last paragraph? Ir s topping you~ breathing is part of yo~ . 

pattern at paying attention, you ,p r obably don't even know it . ~lts 

breathing, 85 i t is called, 1s very ,common t o our socie ty. This 
habit ie detrimental t o b ealtb and t o learning. FUll, nomal 

breathing 1s very impor tant t o 11te, yet this 8elr-a~ar6ne88 was 
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not taught to UI in Behool or at hO~I. In taot, the pree.nt par­

.dl~ reinforoes the habit ot shallow, infrequent breatbtng. Ru­
dolph Stainer felt that the goal of education was t o teach ohii­
dren to breath. 

Anotber axa=ple ot • negative habit of attention Ie near_ 

algbtednes8. The incidenoe of nearsightedness Ie bigbly oorr.l.~ 

ted ~'tb academdc auccees. Studies indicated that Ichool atreae 
Ie an important etiological tactor in ~1opi. develop~ent. When 
lelt-awareness la e~b.elzed and acbievanent AnXiety decreased. 
the incidence or ~opl. 18 significantly reduced. Teaching tor 
the acquisition or skills ot Information .~one iqbada luch nega­

tive bah! til. 

Teeching through Maatery inoludes eelf-awareness as the oore 
of the educational prottl.sa· . Han,. children Ieee 1n IIt3 prac,t1s" 
o~.d8volopmental optome try haTe given over the1r reBpon91bil1t! 
for selC-awareneB8 ta their teacbers, parents and pee~8. Thi. 1s 
the ultimate in dependency behaVior. It 19 sa,1ng: I don't t~u,t 
what I hear, BeB or ~emeMber. When Bsked. Cor e~apple. to "Count 
to ten and olap your hand9 juat on tbe n~ber five", ~y patients 
bave no awa~eneBB whetber thBy perCo~ed the act correctly. Tbey 

anawer, "I don't know- you tell ne·, as if it i, not tbeir bueiness 
to !mOl ouch tbings. SelC.awarsne$e ia discouraged o~ ignored in 
the present system. SeIC-.wareneas i. what should be taught as 
tbe flret otep In lea~D1ng. It 10 the key to learning and bealth. 

Through eBIC-awarenesa co~eo selt. confldence. Knowing that 
the environment viII be handled 8uocoeetully will creat8 an open· 
ing of perceptual abillties. If we expect tbe environment to 
overwhelA us, our sensory 1ctog~atlon will fragment. and our per­

ceptual fielda will shrink. Too otten our children and ouraelves 
habltualiy" lack adequate confidenee. We just manage to 'crape 
through, breathless, nea~11 sxbausted. our senses hele di~ed, and 
not very motivoted (except through mB90cbisn) t o attempt'a similar 

ta.k in tho near future. The development ot s elt-confidence 1, 
muoh" too important to be lett to chance. In the pe~8di~ of mae~ 

ter,. • . ~ 8 teachable IIldl1 , appropriate selt"confidence b ecomell an 
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Moat of us are eemi-shutdown in our aons08. We lack optimal 

integration ot the various 8enae modalitIes with each otber and with 

movement. ~ o~ us ' cannot ' ••• and Mova. or hear and aee, .tmul­
taneou,l,,.. Otten we are no'i; 1nte~ated 8croea the two sides ot our .. 
bidy. Recentl, I ex~ned _II tho eb1 1~en from an entire school. 
1 wa. uhocked at the vel" app~ent lack o r performanee on the tW8n-, ' , 

t7 perceptual teats used as probae. I aa not blaming this s chool 
for creating sen8orT-motol' block!! In theae ohildron.' I strongly 
emphasize, however, that it Is within the responsibility ot educe· 

tl~n to have 88 a prIority goal the enhance~.nt of perception and 
action. Educators should be concerned witb developing sensol',- ~ 
motor abillt, rather than teaching spacitic Inrormatlon and reading 

in tbe early grade.. The rirst three to sIx 7ear~ should be de­
signed to create a healthy, reaponaive, self-contrOlled perception • . 

action s~tem in eacb child. 
V1sion Is a learned process. Visual skills can be trained 

properl, in the context ot .a.tery. If a child is taught to e~e 
twice as muOD. in haIr the time, with halt the errort; imagine how 
quiokl y snd·.·ea.llY.; he/ahe could be taught to master reading: not 
only tb. reading or booka, but the r eading or (and a oting in) life. 
Through teaching the perceptual arts, the goala at ~atery and ad. 

ucation ean best be r ealized. It the product of our education is 
to oreate self· confident, selt-organized adu1ts who are able to be 
equal t o an environment wbich Ie surely going to become even more 
dyn.a.mic and chaoti c th911 t od.;r'a,. we lInlst pay attentIon to ope:r;ting 
up these abilities ' rather than sbutting them down. With maste~;r .a • viBible goal ot behavior. we would n ot need programB for 

streRs reduction. Stress related illness ( an incrosingly signifl- . 
cant variable in ths etiology of des easo) would be nipped in the 
bud. 

A Dlas ter if always r ,eady tor the unexpected. He/she kDows 

ho~ t o proceed through Uncertainty. In the present parad1~ to be 
uncerta in is intolerable. Oncertainty puts us at a diladvRntag~, 
it. ""p,kes ua j,".,,,~ in .... c ...... ·o. To bo in~e curo mo .. .n,a " .. 'v .. made a MS. 

take . No one wanta to be caught ~ak1ng a ~1stake. 10 ~hon ~e feel 
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in,ecuro ve reach out tor tbe neare.t apparent .ecuritr. •• , . ,-
grab on [or dear lit •• ~.n it security 1. not appropriate tor 
the dtuatlon. . ', 

. ~ .- , . " -"" ,;::.,. ': 
Tb.~ pr ••• nt educational paradl~ ~a rooted ~ the •• u=ptl~a . . , ~ , . 

that tho olll)" qUI'I8UOQS wo;rtb deal.ing with -.zoe oneil tor which '!I~ 

~l~.ad'T know the anower. Th. pro.ont _'Totem lacks tbe .ppropr~a:~ 
mo4elll tor deallDg with UDlllllvered or unanllorabla queetlons. The 
wo~ld I.ems to be changing at an unprecedented rate. ~or. knOw~: 

&4go haa been accumulated in the pa.t twent,-tlve rear. than tn 
the hiatory or the world until that time. What ve learned a. tact 
t~a into tiotion. We are taught tbeories as it they are tacto, 

~~adigmB aa it .they were God-given. the 0017 correct point ot 
view. Ol d per~p.ctlye. prOposed by geniuB.B from the paet, indi­
viduals who are ~rter than MOBt ot us will ever be, are ridi­
culed es roolish. The present theory is the r.ct, the true ' knowl­
edge. An "atom ia the smallest unit ot ~etter; nothing can go tas­
ter tban the 9peed o~::ligbt; a Catholio oan Ilever be eleeted Pre­
s~dent; Americe is ~way. aD tbe eide ot justice; it can't bappeD 

' ~er,e; litO., these werll UIlshllkable trutha I learned in acbeol ,lIbich 
turned out to be merel, opinion. 

It tbll education only condones answerable qUlIstiona, wherll 
can one le~ to live with the unoertainties ot the real wor141 
Unoertainty is the rule. Insecurity is inescap.ble. The iS8ue 
i ~ not bow we avoid inallcurity. but bow we le.ron to live most OQm_ 

tortabl, with in6ocurity. 
, Lite 18 a mystery novel ~ore than it i8 a recipll book. Educa­

tion traina us tor a recipe ~Ok. litll: get tbe proper ingredients, 

l1Ii~ them u.aing proper procedure, add appropriate ~er87. "Suit un­
til tbe right time, and then success. Lite is not a piece ot 
cake, it i8 !'Ul.l ot mystery., It requires feedback and t'aedrorward, 
.... areness and prediction. We 'tIIUst leilrn to trOUbleshoot and to 
expect surprises. Responsible eduoation prepares UB to learn and 

to survive in the real world. It does not fultill ita reeponsibi_ 

lIty by sticking t o a ~orld-view ~bat onl, al10we for one ~orld-
,. 

yi ew. Wo mU8t educate, onr oh11dr.n to live lIith' energy and eaee 

In a world 1n which .10118 and loee"'ie kllo ... "1':1 about more and 1II0ro: a 

.or14 rul1 or .,stery. 

• 

• 

, 

, 
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Models and ~ethOdG exi.t tor teaching MY3tery and m&atery. 

Akldo. an e8ater.n martial Lrt. 11 MOre than • let ot tocbniqul' 
to~ eelt delencG. 'l'be ~ecbnJ.que. are not the goal, but the .eana 
by ~h1ch 'co~8c1ol1m1e8·1I. onere · and. · bod.~-lIlind ooo~tlon a:r;, . ~ 

. ...,. - -. t ' . 
t.~t. The Don J"uan ~oOk.ll by Carlos Ca8teneda are-.a Il104_1 .1 
wIll al II metaphor tor fUture education. The ~ost practical 
method. I know como from t~ v1110n improvement approach.s that 

I ba ve baen working with. Devel opmental optometry. especially 
the work ot Robert Pepper. O.D., and the Batas 11Btem at vieion 
improvement have explicit principles. aetivltill And toehn1quls 
d esigned to incroso cona oi ouanosl and ability without sacrifici ng 
health and easo. 

~ thl._ ~.per aD the tuture ot education, I have presented 
. . 

tvo i mportant aspec ts at educational re3Fo~lbl1ity which are 
general17 over~ook&d. We have been focussed on the ends rather 

than{" the means. Our educational experiences PreplU"eo1 us to be 
th~ klnd of adults we have b eoome. The nHew Age~ paradigm shift 
comes partl7 as a reaction to the limits of the eDO-gaLDing 

pa.l"sdigm. Whatever chansea oo cur In the ruture or education, 
be the7 t echnological o~ 90clal. or the7 do n ot include teaching 

t or na,tery and educating for myatorJ, the7 bave mi ss ed the 

"pac e aMp. 

, 

Ray Gottlieb



