TEACHING FOR MASTERY - EDUGATION FOR MYSTERY

Education lacks the concept of tﬂﬁching mastery, Todayh
educational goal 18 to teach speclifle faots, coancepts and ﬁrncé-
dures. The focus of the sxperience 1s on acheivement. The phy-
sical, emotional and perceptual stresses involved in the process
of learning are comnsgidered unimportent and Inconseguential. 1In a
aimiliar way, in our struggles for success, we tend to ignore guai-~
ity of 1life and often sacfifice our health in the process. In mas-
tery the proceas becomes as important as fthe achievment: how..: as
wall a8 what. one learns, Learning like a master becomes e visl-
ble goal.

A master is one who can accomplish his/her purpose with op-
timal expenditure of energy: not too muck, not too little. He/she
performs with confidence and clearmess of mind. He/she ascts with
rhythm, esse, flow, mwarensss, control, organization, spontaneity,
instinet, ensrgy and brasth. A master ia always ready for the un-
expected, I our iteachipg methods do not include the development
of mastery et ithe eoarliest stages, when will it be learned? If
cur achools don't teach it, where iz it to be learned?

Mastery should become the basic goal of early learning axpsr-
ieqces. If skilis and informetion are taugﬁt in a haphazard way,
without paying attention to the psyechological and. perceptual as-
pecta of s chlld, the creation of learnling blocks is likely. We
learn in the way that secems the moat sappropriate at the time, When
stressed with conditions of sensory overlcad, we develop habits of
peylng attention which may be counterproductive to heslth, self-
confidence, and further learning. One common exemple of a nﬂga?ive
babit of attention is that we constrict our movement and cur breath=-
ing in order to concentrate betfer. Were you breathing as you read
thia last peragraph? If stopping your breathing is part of your
ﬁattern of paying attention, you probably don't even know it. Bolts
breathing, as it is e¢slled, is very .commor to our society. This
hebit is detrimental to health and to learning. Full, normal
breathing is very impoftant to life, yet thia self-swareness was



nnt'taught to ua in achool or at home. In fact, the preaent par-
gdigm reinforeces the habit of shallow, infrequent breathlng. Ru~-
dolph Steiner felt that the goal of education was to teach chii-
dren %o hru#th;' _ _ ,

Another example of s negative habit of attention is near-
slghtedneas. The incidermca of nearsightednsss ie highly correlar
ted with academic success. Studles indicated that school stress
1z an important etliclogical factor in myopis development. When
self-awareness is emphasized and achievement anxiety decreoased,
tha insidence of myopia is significantly reduced. Teaching for
the acquisition of skills of informgtion alone Imbeds such nega-
tive habita. )

. Teaching through mastery includes self-awareness as the core
of the educational process, Many children I see in my practise
of developmental optometry have given over their raaponsihilit?
foﬁ self-awarenass to their teachers, parents and peers. This is
the ultimate in dependency hehavior. It is ssying: I don't trust
what I hear, see or remember. When asked, for example, to “Coﬁnt
to ten and clep your hands juat on the number five", meny patients
have nc awarensss whether they performed the act correctly. They
answer, "I don't know- you tell me®™, as if it ia not their business
to knot such things. Self-awareness ia discouraged or ignored :’Ln
thayﬁreaent aystem. Self-awareness is what should be taught as
the first step in learning., It is the key to learning and health,

Through aslf-awareness comea self-confidence. Knowing that
the environment will be handled successfully will create an open-
ing of perceptusl abilities. If we expect the eavirommenit to ;
overwhslm us, our sensory integralion wili fragment. and our per-
ceptual fields will shrink., Too often our children and oursslves
habituelly. lack adequate conflidence. We just mansge to scrapes
through, breathless, nearliy exhsusted, cur senses half dimmed, and
not very motivated {except through masochism) to attempt a similar
task in the nesr fuiure. The development of self-confidence is
muach too important $o be left to chance., In the paradigm of masg-
tery as & %eachahle akill, appropriate self 'confidence beccmes an



educational gnal. ..
Most of us are semi—shutdawn in nur aenses. We lack nptimal

intagratinn of the varlous senss modalitias with esch other and with
mu?amant. Many of us cannot ses and muva, or hear and see, afmul-
tenecusly., Often we are not 1ntagratad acroas the two aidaa of ocur
bidy. Recently I examined all the children from en entire school .
1 was shocked at the very apparént lack of porformance on the twen-
ty percepiual testa used a=m prdbes. 1 am not blaming thia achoel
for cresting sensory-motor blocks in thene children. I strongly
emphasize, however, that it is within the responsibility of educa-
tion to have as & priocrity goal the enhancement of perception and
action. Educators should be concerned with developlng sensory and
notor ability rather then teaching specific informstion and reading
in the early grades, The first three t¢ six years should be de-
signed to create & heslthy, responsive, aelf-controlled perception-.
action system im each child. _
Vision is a learmed process. Visual skills can be traina@d

properly in the contexf{ of mastery. 1If a child is tauvught %o see-
twice as much, in half the time, with half the effort; imagine how
quickly and-:eagll¥y he/she could be taught to master reading: not
dnlg the reading of books, but the resding of {(and scting in)} life,
Thpnugh tenching the perceptual arta, the goals of mastery and ad-
ucation can beat be realized, If the product of ocur education is
to create self-confident, self-organised adults who are able to be
equal to an environment which ia surely going to become even mﬁra
dynamic and chaotic than today's, we must pay attention to opening
up these abilitiea- rather than shutting them down. With mastery
g8 & visible goal of behavior, we would not need programa for
stress reduction. Stress related illness { an incresingly signifi-
cant variable in the stiology of desease) would be nipped in the
bud.

A master if always ready for the unexpected. He/she knows
how to proceed through uncertainty. In the present paradigm to be
uncertain ia intolerable. TUncertainty puts us at g disadvantage,

it mekes us feel insvcure. To be insecure moens welve made m mia=
talkte., TWo one wants to be ceught meking s mistake, 80 when we feel



insecure we reach out for the nearest apparent sacurityQ We -
'grab o for dear life even if securlty is not appropriate for .
the sitnation. P -

Thahprasent eﬂucational paradigm ia rooted in the nsumptiun
that the only questions worth daaling with are ones for which we

lready imow the snswer. The present system lacks the apprnpr@g?g

models for dealing with unsnswered or unanserable guestions. The
wo#ld seemga to be changing at an unprecedented rate. More knoﬂ}:
adge has been sccumzlated {n the past twenty-five years than In
the history of the world until fhat time. What we learmned as fact
turns into fietion. We are taught theories as if they are facts,
peradigms as i1f they were God-given, the only correct point of -
view. 014 perspectives proposed by geniuses from the past, indi-
vidusls who are smarter than most of us will ever be, are ridi-
culed as foolish. The present theory is the fact, the trus knowle
adgu. An atom is the smallest wnit of mattier; nathlng can go fas-
ter than the aspeed of Aight; a Catholic can never be electsd Pre—
a;dsnt America is alwaya o the side of Justice; it can't happen
‘bere; etc.,these wers unshakable truths I learned in school .which
tﬁ?nad oul to be merely cpinion.

If the education only condones answerable guestiona, where
n&n one learn to live with the uncertaintiss of the real world?
Tucaertainty is the rule. Insecurity is inescapsble. The issue
is not how we avaid insecurlity, but how we learn to llva most com-
fortably with insecurity. :

;, Life is a mystery novel more than it 13 a recipe book. Educa-
tion trains us for s recipe beok 1ife: get the proper ingredients,
wix them using proper priocedurs, add appropriate snergy, walt un-
tii the right time, and then success. ILife is not a plece of
cake, it is full of mystery. It requives feedback and feedforward,
awareness and prediction., We must learn to troubleshoot and to
expect surprises. Responsible sducation prepares us to learn and
to survive in the real world, It does mot fulfill ites reaponsibia
1ity by sticking to & world-view that only allows for one world-
view. We muat educate.our childrén to live with energy and ease
in & world in which less and less 13 lmown mbout more and more: a

woxld Iill of mystery.



_ ~ Models and methods exist for teaching mystery and masatery.
hkidu, an eastern martial art, ia more than a set of technlquer
faor seif defenea. The tachmiquea are not the goal, but tha maanu
by Hhich cnnaaiouznasa,'enargr and bodr-mlnﬂ naardinaticn arﬂ 7?

taught. The Don Juan bnoka by Garlna Casteneda ara 4 model as
well as a metaphor for future educetion. The most practical
methods I know come from the vision lmprovement appreaches that

I have been working with. Developmental oplomeiry, eapecially
the work of Robert Pepper, 0.D., and the Bates system of vision
improvement have explicit principles, activities and techniques
deﬁignad t¢ increse conaciouaneas and ability without szacrificing
health &and sase.

In this paper on the fulure of education, I have presentsd
twe important aspects of aducational responsibility which are
gonoerally overlooked. We have been focussed on the ends rather
thanthe means. Our educational experiences prepered ua to be
the kind of adults we have bscome. The "Rew Age paradigm shift
comes partly &2 & reactien to the limits of the end-gaining
paraedigm, Whatever changes occur in the futurs of education,
be they technological or socisl, of they do not include teaching
for mastery and educating for mystery, they havse missed the

space ship.
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